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[bookmark: _GoBack]00:00 Speaker 1: Great. Thank you. So, where was your placement?

00:04 Speaker 2: [school name] in Brighton.

00:06 S1: Okay. And how did that go generally?

00:08 S2: Generally, I really liked it. It was a small school. I had a really good mentor.

00:14 S1: Who's your mentor?

00:15 S2: [MENTOR] . She was just really... I mean, she's really got caring for the students. And I didn't always agree with her on pedagogical choices but, overall, she cared for the students and she also recognized that I was a brand new teacher and cared for me in a really helpful way. Always looking out making sure I manage my time, that I balance social and teaching life, which was just really helpful. And the school itself, I was worried because it's a very good school and I'm like, "I'll never learn to classroom manage here. I'm never gonna have problems on... " I wasn't totally sure there were problems but, at the same time, the more I think about it the more I'm glad I saw that model of what could be. Because I think that if I didn't, if I just went to a terrible school right off the bat, I would just be like, "Oh! Teaching is about like not getting shot."

01:00 S1: Yeah. [laughter]

01:00 S2: But, I can see what caring about your students in a positive culture can produce. So, I really liked the place.

01:10 S1: What do you... I mean, what makes you say that [SCHOOL NAME] is a good school? Like what... 

01:14 S2: Sure. I mean, I think generally there's just a positive sense around learning in there on the academics. I mean, part of it is that it's a pilot school. It's a small school and "college" is in the title. So, most of the kids opted to go there because they expected college as their end goal. So, I have to do very little motivating about the power of education. That's kind of an accepted thing when you come in. The other thing that's really good about this school is the teaching specifically in the ninth grade where they teach the kids... They don't assume very much so they have an average course where the kids have to learn note taking, study skills. Really simple stuff like how do you participate in a group discussion. And they instruct on all that and it's a very positive environment. And it's also really... I don't know. I'm not sure if it's sustainable because it's a very personality-based school but the people who founded the school and the teachers who've been there for long time are there because they love every single student and that's very clear. I've never seen that before but I'm like... The founder of the school adopted as a child one of his students and now that student is a teacher at the school. I'm just like obvious caring that is there to me makes it a very positive place. So... And test scores are high and all that but I think it comes out of... 

02:32 S1: That's not really the endgame. What subject did you teach?

02:36 S2: I taught history. US History to tenth graders. US History II.

02:40 S1: Okay. So, it was from civil war or... 

02:42 S2: We started with post-reconstruction. So, we started immigration in the west in the 1870 until... When I left, we had just finished the 1940's to early 50's. And she's struggling to see if she wants to do Vietnam this year like it always... It doesn't finish but... 

03:01 S1: Yeah, yeah, yeah. I didn't teach US History. I taught World History, but I know those challenges well. And how many sections did... Did she sort of turn over an entire section or two to you? Or... 

03:13 S2: So, I had two full sections that were mine at least for the second half of the year. And then I... She had two other sections that were not US History that I observed, so one of them was ninth grade... Technically ninth grade, it was like a transitioning class for kids who failed ninth grade or kids who failed eighth grade and were coming in called "social issues". And it was really just like, "How Do You Take a History Class class?" And then another one was a senior elective and International Relations that she taught. And then I also assisted in English class for Special Ed students.

03:44 S1: Oh, neat. And so that wasn't an inclusive class that was like attract special... 

03:49 S2: No. They don't really have very much... Oh, they have some inclusions like I had seen VIPs in my class but the kids who... Anyone who's like maybe they shouldn't be with the other kids, there's a very separate class. So, there's like 50 tenth graders or 45 tenth graders at [SCHOOL NAME] and I had 38 of them in regular class and the other seven I taught in the Special Ed class. They were in a separate world, those seven kids. And they... 

04:10 S1: All right. So, you had an entire... So, you actually saw the whole tenth grade. That's great. That's kind of neat. And then in terms of designing the class and figuring out what curriculum to use, did you sort of, for the most part, create your own? Did you borrow stuff that... Who's your mentor teacher? 

04:32 S2: [MENTOR].

04:33 S1: [MENTOR], you said. Did you borrow stuff that [MENTOR] had created? Did you... How did that start to work out?

04:36 S2: It kind of started with more [MENTOR]-heavy and then... Like the first year that I taught was the 1920's and for that I just like... She has binders of stuff and I just found like ten lessons out of her binder that hit things I liked and modified them a little bit. The second unit I taught was totally... I mean the topics were all the same topic and with US History, there's not a ton of leeway. And she goes sequentially and she wants to get up to certain things but that was... The next two units, which were most of what I taught, for the rest of the time I planned myself generally, although I did take her binders home and look at them for inspiration. And I'd say maybe once a week I use a lesson that was really essentially her lesson that I'd still... Those I planned. And one of them, the 1930's Great Depression unit, I planned with [methods Prof] and W____ in their class.

05:23 S1: Okay. So, that's kind of a new way to do it. So, your first unit was like this what... 

05:29 S2: [MENTOR].

05:29 S1: This is what [MENTOR]'s done and we shouldn't do it and then the next one was like, here's one that you'd had a bunch of time to plan and prepare for.

05:34 S2: And on the third one, which is actually my best one, was I just did by myself.

05:38 S1: And why was it the best one? That was the 1940's?

05:40 S2: I think I just knew what I was doing. I had like a... It was the World War II unit which is, first of all, a way more interesting unit than the 1920's, I would say. Second of all just... I don't know. In general, I started off with a very good opening activity with a four corners debate and I had very clear like, "What are the deep questions going on here?" I had the kids debating like, whose life is more valuable... An American life or a Japanese life? And then I'm like how much more valuable, how many do you kill versus saving one of us and then just like getting the core questions and I just thought, there were so many things that the kids... That I'd figured out how to get the kids interested in and also that were naturally, I mean interment is naturally interesting. The Holocaust is like a pretty intense subject. It's not gonna be boring. So there was just World War II to me, just like had so much in it, like how does Hitler get to be elected. Elected democratically.

06:29 S1: Yeah. And that 3rd unit basically took you to April break?

06:34 S2: Took me up to a week before April break or 2 weeks before April break, especially because I ended it with a full week of essay writing about the atomic bomb in Japan. So that kind of like... It made like a four week long unit on over two and then I did a week to introduce the Cold War. It was kind of awkward though like jammed in before vacation how my mentor requests so that she could get what she wanted to get.

06:42 S1: Yeah, yeah. Sure.

06:54 S2: So I ended with the start of the Cold War, post-World War II, early 1950's, Berlin, all that. 

07:01 S1: Yeah. Cool... What was you're... What was your working relationship like with your mentor teacher?

07:07 S2: Originally, like very... Because she'd been a mentor like 4 or 5 times before and she's a mom of a teenager and she like, I think she pretty quickly like too... She sees, I think for a lot of them she saw me as a student but not in like a patronizing way but just as like a... She made time to talk to me about things, to tell me specific things that she had planned in her head to tell me. It wasn't very off the copy. It's very like, this is what, mentoring was like a class for her, so she taught me once a day, at 3rd period we talked about it I think. So and she was definitely like pretty open to letting me try things but I don't know I felt like the more freedom I got, the more I got like harsh feedback from her. I don't know like at the end there was like a tension struggle where like I really wanted to take the class for like my style of teaching that involved a lot more depth than student talking and lot less coverage. And she was like I think getting nervous cause in like February when I was doing that, that's fine, it's my class but like in April when I was doing that, she said I have to teach them again next week and she, I think she wanted to like minimize the... There's like a little bit of a power struggle at the end. But generally like she was an excellent mentor and she gave a lot of helpful feedback. She tried not to say... I like... I could see her trying not to say things if she didn't think they'll be helpful which was really kind of nice 'cause like I don't need to hear like my transition at 10 minute of our today was a little sloppy but like alright, hold one second, I mean maybe it's helpful if that's what I'm looking for but sometimes it's just like tell me... 

08:30 S1: Nit picking.

08:30 S2: Yep nit picking.

08:31 S1: Every kind of little thing doesn't necessarily help.

08:33 S2: Yeah. So... 

08:33 S1: So, tell me more about how the two of you worked together. So every 3rd period, you met?

08:37 S2: Yeah, every 3rd period we met because we both, I taught first and second and we both have the 3rd off... Sometimes even just great and talk about the student work as we graded it together. Other times, I'll... Usually I was like what do you think and she'd like what you think... Like that obvious question. So then I had liked to say what I thought.

08:41 S1: 'Cause she observed your first and second grade? 

08:54 S2: She observed my first and second grade every day. And then she would, I would say what I thought and then she would usually add 1 or 2 things to like you know... Yeah or I'll be like I didn't think this work and she said, "No, I thought that was okay" or like," yeah, like change it this way" or "I really like this thing" and she'd like "yeah but notice like how did this particular kid doing it." So she'd try to complicate my thinking which was pretty helpful and then the other thing would be like I would come to her... Usually we didn't co-plan. I would plan and then I come to her and am like this is what I'm thinking and then she would question it or like change or suggest changes.

09:30 S1: And that would be sort of in a few days of advance or the day before? Or... 

09:34 S2: It depended on; I mean like for the unit I've planned on like the Great Depression, it was like one in advance because it's for a class. For the World War II one, it was like a week or 2 in advance and the Cold War, I really planned last minute so that was like a couple days in advance. Kinda got lesson advances [laughter] in the beginning, I could plan everything before I got in there and then it was like and they just and I don't... 

09:53 S1: And how would those conversations go? What kind of... 

09:57 S2: So I would, a lot of times... I mean sometimes there were fresh ratings because like she would... I would think I had like some brilliant, big picture thing going on and she would be like it's not flowing, like my new lessons aren't connecting to that big picture enough which is the biggest critique like there at the whole unit of like I had this, the essential questions in my mind and my new lessons are pointing to them but I needed to make that more like the kids didn't know what feel like they were going to answer this big question... Just feel like it was another lesson. And the other... So those feedback sessions would be like... I don't know. There was a lot of helpful like giving me an extra resource that could go into the lesson, or being like how would this, a lot of like forcing me to think about like time factor or specific kid factors... How would this kid do that?

10:46 S1: Yeah, okay.

10:47 S2: Sometimes she would asked like, usually she asked about like the same group of like 3 kids who had, couldn't read very well and like what would they do which is important for like making me consider that.

10:57 S1: Sort of forcing you the... 

10:58 S2: Yeah.

10:58 S1: You're thinking about differentiating?

11:00 S2: ____ they'll figure it out or... So those three endless discussions. 

11:00 S1: So it sounds to me like your sort of working relationship is that you kind of have to check in everyday 3rd period that you have quite a bit of leeway but she gives you a bunch of resources, you take them home, you planned and then she gives you kind of some feedback with it. Now, were there other people at [SCHOOL NAME] that you sort of collaborated with or observing with and drawing on this?

11:28 S2: A little bit. So Andrew Hoffman who's another tap colleague from T213 and all that, he was at [SCHOOL NAME] and he would kind of my like other main reflection person. But we only saw each other teach maybe twice each but we also rode the bus back and forth here. So we'd like, we talked about lessons every single day and he would kind of ground me back in like what [11:52] ____ taught us or what. He believe it, he taught to talk for 3 years before he came here and I think he's actually like the best teacher I may have ever seen. So he didn't really like ground me and that was really helpful. Having him... Like he'd come observed me when I thought it was a really good lesson and he'd always be like what you were talking, like 70% of the time it was crap, like I didn't think of that or like I do think of that but I just had to do it to get to hearing. He's like what if you did it this way and I'm oh wow then I wouldn't have to talk at all. And watching him teach in a way where he was a very student centered and very... I don't know, he's like instinctually knows what to do all the time and for me it's like a lot more thought has to go with everything I do.

12:00 S1: He taught for 3 years.

12:32 S2: He taught for 3 years.

12:33 S1: Where some of those instincts come from.

12:34 S2: [laughter] Yeah. I'm definitely not someone who believes that teaching is boring. I'm pretty sure teaching comes from a whole bunch of experiences that when you look at them later you're like man I'm just like a born teacher. Yeah and like well something happened that made him that way. But yeah so he was one there like a primary person I'd go to at [SCHOOL NAME].

12:51 S1: Was he teaching US History?

12:53 S2: No, he was teaching World History. I was the only one teaching the subject I was teaching so I didn't collaborate with anyone else on planning. I mean my mentor wasn't teaching that. I was teaching the whole 10th grade. I guess there was one special Ed teacher teaching the Special Ed History which was going on the same time as mine so that's when we get to see them. But I also was told like he's terrible and not worth working with so.

13:13 S1: That's too bad.

13:13 S2: I didn't do any reaching out in that and... 

13:13 S1: Tell me more about this sort of bus conversation that you and Andrew would have in like how would... I'm really interested in how tough students sort of look like on your experiences... As a collaborator... 

13:26 S2: Sure.

13:26 S1: As a collaborator what they do with each other?

13:13 S2: I mean usually it was how your day was and then like one of us would dispute that like whoever the most annoying or incredible moment was that day. A lot of just like storytelling and then like that's a cool or like you know bringing like... The biggest most helpful thing would be bringing a big challenge sometimes. And he'll be like you know I'm teaching a class on the history of, he was teaching lesson on the history of Boston and segregated schools and stuff and he's like I have a girl from South Boston who like doesn't want to learn not to hate black people because her whole family is black people and like that's her identity. Like what do I do with that girl? Whoa. Or like I have a moment where like I had to a conflict over the special Ed teacher over a kid and I'm like I don't want to alienate the other teachers. I don't want like to get in trouble myself. I don't want the kid to feel like I'm speaking for him without his permission. What would I do? And he kinda like... I mean his advice though was always like go to the community, go to the parent, talk to the kid like you really get down in it and figure it out. Just nothing like, it's not instinctive to me but helpful. And then a lot of just like... I mean some gossiping about other teachers, students. Just like getting stuff off our chest, which is really helpful. 

14:38 S1: Did you communicate much with the other people in the top cohort over the course of this ring?

14:38 S2: Yeah, a little bit. So my roommate was another top history roommate, Brian Ralph and so we would talk but actually not as often as I talk with Andrew because we'll be like in and out of the house all different times. And we were there to get it all discuss things, which is very different than talking with Andrew because with Brian he'll be like he would taught with Excel and he didn't ever feel like and he had a mentor who is very like just the fact, you know stand up and talk to the kids and do it well but you know not the same kind of stuff that I was trying to. I was trying to do a lot of work student talking... So like a lot of our discussion wasn't particularly applicable to each other teaching but we'll be just like a venting sessions or like wow that's so cool, that there's this other thing over there that's very different and I didn't always like apply that to my own teaching in a moment. So I talked with him, very little other like individual conversations about practice with TEP people. I think if you're like, there wasn't particularly a format for it. So like, I live with one and I traveled with one and that's where it happened it's kind of informal.

15:48 S1: Were there any other... So as you were designing your lessons and curriculum or adapting, were there any other resources that you've drawn, were there other teachers, was there a textbook, and were there online resources or what else?

16:01 S2: So, I mean we used a textbook and my mentor was pretty like... I think she acknowledges the flaws of the textbook but recognizes like this is what we're gonna use. The teachers, the kids have it at home. They can use it. So I use the textbook a lot to sort of frame like... It also would help me predict what, to head off conflicts with my mentor but the textbook said it was important was usually what the... She felt it was important, so and often I don't think it was a bad textbook really. I just didn't I don't love textbooks but so I could use a textbook to kind of be like the next thing that she probably wants me to think about is this, 'cause it's the next big chapter in the textbook. So that was helpful and the kids used it a lot for most of, I said more than 50% of their reading for homework came from the textbook. And I tried to add some stuff from like Howard's Inn and Gale Buckley has a book on African American soldiers I think it is.

16:01 S1: Cool.

16:52 S2: And so every time we talked about a war we've done a reading from that book. So those were kind of my resources.

16:58 S1: Did the kids like that Gale Buckley book?

17:00 S2: I don't think they like it because they thought it was harder. But I actually think it's easier than the textbook. It's, I mean it's easier reading textbook but it's not easier to get anything from the textbook. I think they can read the Gale Buckley and they can feel like they didn't get it, but like if they like read like 10 pages and they got 1 piece of information from it like it's because it's a text with like a core idea and stuff and that's what they're actually supposed to get out of it and not supposed to remember every detail. So there's that like not problem the way the texts teach the kids to read which is like finding your fact and try to memorize everything in the 3 pages. But I think that a lot of it was okay. And they like, they also... Some of them loved the Howard's Inn and some of them are just I have no idea what this said. 

[laughter]

17:41 S2: So that was... 

17:43 S1: That's the way it goes though. So, that trade book, your textbook, the binders of materials that [MENTOR] had that was then... 

17:44 S2: And then whatever on the internet, enlarge like Googling and stuff.

17:58 S1: In what, in sort of how... What kind of things you searched for? How would you... 

18:01 S2: I found a lot of search on YouTube videos, PBS videos. I mean sometimes I would literally just like Google the topic and see what came up, I Googled tons of political cartoons. That was like for me the easiest way to find cartoons is be like, "Franklin Roosevelt Cartoon Google Images" and I'd have it. So for me that was a pretty big... Like when I was making up handouts and I wanted a picture or a quote, I did a lot of that. Yeah, those were really like my... I mean not very sophisticated ways of using the Internet.

18:29 S1: Yeah, I don't know but, that... That, I mean that sounds good. The cartoons is cool, it's a great idea. And it so was there... Well, it sounds to me like sort of... I mean, part because of the small faculty size it kind of, like, what... That you and [MENTOR] really kind of like... Sort of did the US History class and there wasn't a lot of other sort of, like... You met at department meetings. 

18:54 S2: I mean there were... There were department meetings; there was maybe one during my practicum I didn't go, because she told me it was not going to be useful. Like she would tell me... Each week we had a PD... After we had short days on Monday and then there are afternoon PD and she'd be like, "This one's worth it for you or like this one's not. They're just going to talk and it's not going to relevant" or "It's about Union Stipends and don't show up for this one, it's like a waste of time". But, yeah so I mean, I would go once and awhile but, there was... I didn't ever see a teacher observing me or [MENTOR] or a principal. There was no... Yeah. It was totally you didn't think.

19:31 S1: Kind of integrated.

19:32 S2: And I think it was purposeful actually. I think, I mean, yeah. I know some of it was purposeful. I mean the guy who founded the school, who's still there but, he's not the Head Master anymore, say's his philosophy is, "Just find good people, people you've seen teach". So they mostly hire internally from interns. And they're like, "Hire people you know are good and don't care about the kids and let them do their thing". And the new principal, I'm not sure if that's here explicit philosophy but, she used to be guidance counselor and she's an intern principal. She's kind of, like, trying to survive. So she doesn't do very much class visiting, instructional leadership because she never was a teacher. 

20:09 S1: Yeah. Yeah, I know that's right. But you're on an early release every Monday?

20:14 S2: I mean an hour early. But, yeah, it was... Well, we had extended day, so the kids will stay until 3:30, every... From 8:00 to 3:30 every day and then one day they left at 2:30. 

20:23 S1: Oh and so you... So there is some sort of... How big was the faculty? It couldn't be that big. 

20:27 S2: Twenty-four, twenty-five.

20:27 S1: So it wasn't... It was pretty common for everyone to get together. That's interesting but, it sounds. So it sounds to me like despite the fact that you have a small faculty, I mean, in some ways it's because everyone is kind of doing their own thing. And everyone's sort of is kind of a department or teach a course by them there's not a lot of collaboration. Whereas if you have a faculty of 100 people or something like that, in a bigger school like CRLS, there's four people who are teaching US2 and so then there becomes kind of... That's interesting. 

[pause]

21:05 S1: What was your experience with the TEP Advisory? Did your advisor sort of provide you support or coaching or other things that were as helpful? Or was... 

21:13 S2: Yeah. I mean, W____ was my advisor. But on the whole, I mean, I thought he was very helpful to me. I think particularly because I was a history teacher, he could be supportive to me. He'd seen my unit plans, pretty much everything I taught. I mean, between... He graded my "Great Depression" Unit Plan. We did an "Advisor of Unit Protocol" with my "World War II" Unit Plan. And so like 90% of what I taught had gone right... 

21:39 S1: That W____ approved?

21:40 S2: W____ approved [laughter] And his observation was like... He and [MENTOR] often gave different types of feedback. Sand would... I feel like when he was in the room [MENTOR] became kind of defensive of me [laughter] normally, like [MENTOR] would be like... She'd be pretty straight forward when something was bad. And then when W____ would show up, like, she would explain to him the progress I've made then like, so that, I don't know. I was always like an interesting dynamic. I guess be curious to see. I really don't talk about W____, what he thought about it but, [MENTOR] was like... W____ would be like, "Well, you know you're transitional wasn't smooth". And [MENTOR] would be like, "Well, yeah, but, we've been working on transitions and it's come really far from there". 

22:13 S1: Yeah, right [laughter] 

22:13 S2: I'm like, "All right, you don't have to defend me". 

22:15 S1: That's kind of cute actually [laughter]

22:16 S2: It is. It is kind of cute. I think she's kind of saw it like... I don't think [MENTOR] loves Harvard and I don't know how she feels about, like, someone else coming into advice me while she's advising me. So I thought that was an interesting dynamic. But, I thought W____ was pretty helpful to me in day-to-day stuff. I never really had any, like, big... I didn't have to call W____ up at night for anything huge ever but, I usually... I'm kind of like; plan pretty far ahead personally because I hate last minute crises so... Yeah, I thought W____ was helpful. The Advisory itself, like, sometimes I wasn't sure, like, that it was always the best use of time to go to Advisory, especially at the end when we had to our portfolios because we'd go the Advisory to talk about what we were going to do for our portfolio and I might of rather had been just... 

23:06 S1: Doing your portfolio. 

23:07 S2: Doing my portfolio yeah. [laughter] But, in terms of, like, what he could provide as a history teacher was very helpful.

23:13 S1: That's great. How... So it sounds to me like you're... The way you were collaborating with other folks was primarily like you were gathering a bunch of resources, you were creating your own lessons units and then you were kind of getting feedback on things that you... 

23:33 S2: That's pretty much it.

23:33 S1: Generated. 

23:34 S2: Yes. 

23:34 S1: How does that square with kind of what you... Sort of how you function in other school... In your college education or in your work before this or... 

23:34 S2: Yeah, that's... I'm... That's kind of how I have always worked. I'm not... I'm pretty like... I never my parents helped me with my homework, like, I was very, like, I'd do it myself. In college, like even when I wrote my thesis in college, like, I had a pretty hands-off advisor. And I sort of just spent a lot of time on my own doing it and then show it to someone when I'm ready so, it kind of meshed pretty well. Here, I think it just happened coincidentally based on there wasn't much of a format to do it any other way than that. I think if I had a co-intern, like some people had, it would be a very different work, because everything would be checking in constantly, but it functioned. I mean, it meshes with how I work, so that helped me.

24:23 S1: Did you... Do you think you got more... I mean, you talked about sort of being pretty independent, kind of doing work in your own schooling. Do you feel like you got... You did more sort of checking in with people, reflecting this year than previously, or was that kind of part of your... 

24:39 S2: Yeah. I think I have. Definitely like... Very rarely do I have people who are going through almost exactly the same thing I'm going through, living with one and teaching with one. So, that was a lot of... I talked about what I was doing every day with people a lot more. So, there was that. Yeah, definitely, to some degree more. But I wasn't every day engaging with tons of different people and looking at student-work protocol.

25:05 S1: Yeah, I know. It sounds like that was... Sort of wasn't... 

25:07 S2: There was very little contact with TEP as a whole in the spring.

25:12 S1: Yeah, you're kind of doing your thing. Looking back on T-213, in what ways... Now that you've had the chance to sort of be teaching in [SCHOOL NAME] for a semester, what do you feel like was the best preparation for that course? What things do you feel like were missing?

25:30 S2: Sure. I think the best preparation for that course was just... I guess there were two. One is creating a unit plan in advance, which has made it easier time-wise to do all of the other things that happen when you're taking over a class. And then just... Well, maybe three things. I liked... 213 was one of the most helpful courses to me. The number of pedagogical strategies that [methods Prof] employed were things that I could then take later. And to me, shocking how terrible most of the pedagogy at Hugsy is, honestly. I'm just like, every class should be like [methods Prof]'s class wherein you're modeling pedagogy that people can take with them. So, for me that was super important. And then the final thing was the idea of... The way I saw teaching history change because of that class. I taught history as a default because I majored in law. And then I'm like, "Wait. There are these specific skills that are historical. There's the idea of answering an essential question." I mean, some of it, all that kind of stuff that comes from... Really also what you wrote, also just like generally that idea of history being interesting in any way at all. I had no idea how to make it interesting. And that... Relating it to students' lives, relating it to questions that still matter, that kind of stuff I had never done before.

26:50 S1: And so are there things in that class that you... Or that I guess that are even more broadly like are there ways in which you didn't feel adequately supported as a new teacher? Were there obvious gaps in places?

27:04 S2: I think, obviously, TEP should be slapped in the face with how poorly it prepares us for teaching special ed or, first of all, for pursuing a special Ed license, which should be the obvious. Everyone should try to get dual certified and there's no support behind that. But other than that, we have a module in the summer, that's a week, and most of that week is, "What is disability?" and it's very unclear. I think there is this problem of disability, the disability-rights community. People who want deaf students and mentally retarded students included in schools, and I think that they have a very good point. And the idea of... Then it's like, "Okay, what about dyslexic kids?" Disability is seen too broadly and if you spend a week on disability, you're getting nowhere. And for me, the idea of how to actually differentiate, [methods Prof] did a class on it and I think that it was somewhat helpful because it saw differentiation in multiple... It kind of equated differentiation with student-centered learning, like if the students are doing stuff that they pick that's interesting in them in a way that they like, that's differentiating. So, if I just draw a representation of this, however you want to do it, that could be a differentiated experience for the kid. But fundamentally, TEP does not approach teaching as differentiating. It kind of throws it in as a sidebar. So, to me, that was a big problem. And then... Yeah. I mean, to me, that was the biggest missing obvious thing that we all need to have because otherwise we're going to continue to be producing a status quo of like, "I can't teach these kids. They must be disabled." and then throw them into a special Ed class, which is what [SCHOOL NAME] totally... Their biggest flaw, too, is that. So, to me there's that. And then, I don't know. I also feel like they often threw a series of different... Especially the classroom management stuff they taught us. It was very doctrinaire in that we didn't spend much time discussing what... How to make your classroom how... What you want it to be. And I don't feel like I have a set of principles for managing a classroom. I feel like I have a set of... 

29:10 S1: Tips.

29:10 S2: Tips. And I could have found those tips in a million... The first days of school, whatever books.

29:17 S1: And are you mostly thinking about T-213 there, or were there other classes? I mean, that's... 

29:21 S2: No. T-213 also did... I mean, I think that's the hardest... How do you teach someone to make something their own? It's like... I don't know how [methods Prof] could have done that in T-213. I think she did some good tips, although I think she made the mistake of having those tips come from... She brought in a panel of practicing teachers, which can be very helpful, but also can be those teachers... I found that way too many times it's those teachers telling you what they do and why it's right. And again, it's just like a set of tips from a random person that works in their class with their kids. For some reason they like to have a bathroom pass that has a flower on it. Great, but why do I... What is the set of principles I need to understand and like what... How do I approach it for myself like framing it. I don't know. I feel like [methods Prof] framed everything else in theory and then tried to apply it to practice for herself and we didn't do very much of that for creating our class there.

30:12 S1: Yeah. You're the rare TEPsian that is complaining about inadequate, theoretical foundations. [laughter]

30:18 S2: Well, only in that one. 

[overlapping conversation]

30:22 S1: But, no. But that makes a ton of sense to me. Yeah. That's really interesting about special education being a... You know, sort of feeling like an appendage to the program.

30:37 S2: Yeah. Especially when they're trying to teach us about... I don't know. Even like the portfolio. I was just angry recently about it because the portfolio, the one about that there's a standard about teaching all learners and then it talks about identity in a race and I'm like. "That's a very important part of teaching all learners." But the much, much, much more obvious part about teaching all learners is teaching lots of people who learn in different ways and I'm like, "There's nothing in there."

30:58 S1: Yeah, yeah. That's right. I think that's a really fair critique. So, you had one module on that in the summer and there's one lecture on that or one class period on that in T-213.

31:15 S2: And then I took Tom Harris' class which, again, wasn't the practical.

31:18 S1: Yeah. It was really much more about... I mean you probably spend more time looking at the laws and... 

31:23 S2: We did some law stuff and we did some kind of like... A lot of like what is Tom Harris' vision for what things should look like, which is interesting. And I like a lot of what he says but it's like not... 

31:33 S1: It didn't help you, sort of, with the ones right now. I mean in the other class... I don't know. Did you take a universal design for learning?

31:39 S2: I didn't. No. But that would have been helpful but again I want... Yeah. I don't know. I'm not sure how helpful it would have been if I didn't have the technologies to make it happened in my school.

31:49 S1: Yeah, yeah. And what's the technology situation at [SCHOOL NAME]?

31:52 S2: It's not bad. We have a computer in our classroom with internet [school name]ess. We have [school name]ess to enough computers that I can scatter kids between minutes. I can trade rooms with the teacher and then also send some kids to the computer lab so that I could do a bust, but I couldn't do like... I didn't have a laptop for every kid or even a computer for every kid day to day. I had to figure out in advance and get the computers in. Some of them wouldn't work and the internet was slow. It wasn't great. It was okay. It was adequate.

32:19 S1: And did you try anything like WebQuest sometimes or... 

32:20 S2: We do WebQuest. Yeah. They were good. Yeah. One of them was like my mentor had it already designed. It was done in the 1920's and I kind of just installed it. But I created my own WebQuest about the battles in World War II just because the day before we had a break or something. Yes. Like a day before a break and it was just... I don't know. It was the day after [32:39] ____. That's what it was. And the battle was really just like memorizing a lot of stuff but I know I didn't do it in a way that didn't suck so... 

32:48 S1: Yeah. [laughter]

32:49 S2: So, we did the WebQuest methods that kind of worked out a lot.

32:51 S1: That's the dream. [laughter] 

32:52 S2: Yeah.

32:52 S1: That's the dream. Doing it in a way that doesn't suck.

[laughter]

32:58 S1: And both of those went pretty well?

32:59 S2: Yeah. For the most part. The 1920's was almost on the Harlem Renaissance and I found it like telling the kids like, "Look around. Listen to whatever music you want." They'd be like click on when I'm done. I'm like, "No. Enjoy. Learn for your own sake." And they're like, there's no more question. They finished the sheet. Okay. So, fair enough. I need to figure out a better way to structure, which I think I did later. I just had a longer sheet for the World War II one, but otherwise, in terms of engaging students, I mean kids who have a variety of different learning needs, all were able to do it and did seem like they liked it.

33:33 S1: Yeah. Cool. That's great!

33:34 S2: Maybe just as much as any other lesson.

33:36 S1: Yeah. That's really neat to hear. That's cool. And so on other technology thing. So, one thing that [methods Prof] and W____ sort of experimented with was the NCSS Ning and I'm wondering if you had any sort of reactions to that? Like did you have conversations on there that were helpful or did you go back to use the notes there or was it a waste of your time? Or... 

33:56 S2: Sure. So, I did use the notes for our class there and, I guess, technically those notes could have been anywhere and I would have gone there. In other classes they were on the iSite and I just looked on the iSite but that was helpful like compile notes. My final papers, they were all there. I went on one, maybe a couple of other times. Honestly, I went on to post my required question to which I got good feedback. I don't remember exactly what it was about but I remember feeling like, "Oh. People listen and they're responding." That was nice. And I responded to one or two other student posts like as was required in the class. And I was kind of like... Especially the first semester, working on the world's most bare bones. What do I need to do to pass all my courses? What is their requirement? And I didn't spend a ton of time reflecting on my own or asking questions that mattered to me to other people. So, I can see the Ning being resourced as useful to me but in the context of [methods Prof]'s course, I had... I'm doing other things to do and I'm way more concerned about finishing the reading. And planning my unit and whatever else I had to do that week. So, in some ways and a lot of times this happened where there's a class Wiki or a class Ning or whatever. It's always like... Some people you can have a really good conversation about it if you're committed to it. But sometimes I'll find myself just not committing to it and then finding it's not particularly helpful to me. It's kind of like that thing that I do. And I can imagine that... No world where I committed to reading it each week and then thinking or responding. But time wise and just like where I was as a teacher at that point, I didn't.

35:34 S1: Yeah. It would sort of seem like sort of a compliance driven activity for the most part.

35:38 S2: Oh, yeah.

35:39 S1: And not dreadful when you had to do it.

35:41 S2: No, it wasn't bad. I liked it. I just didn't do it.

35:45 S1: Other more burning... 

35:45 S2: I mean, I didn't answer emails. I didn't have to get back to either of them.

35:48 S1: Yeah. [laughter]

35:50 S2: Am I in my focus? What do I need to do to be able to survive this week?

35:56 S1: You know, as you think about sort of your future as a teacher in terms of applying for jobs or other things, what kind of... How important will sort of a collaborative community be to you in thinking about applying for jobs or how do you sort of... I mean, how do you envision kind of the future of you working with other teachers?

36:21 S2: Definitely important. I mean, obviously, one of the first things I ask on interviews and maybe that's good practice to ask that question because everyone asks that question. But I also think it matters a lot like I don't think I'm someone who... I think I'm someone who needs to at least vent and probably be pushed on my teaching. So, the idea of... The schools I've liked the most, like the ones I'm really trying to get a job at a lot right now are ones where I've seen that happening a lot. I mean, the two things that... There's this one school that I really would like to work at that I'm actually... The principal told me he wants to hire me but it's in New York City and he doesn't know what the regulations are going to be. So, I'm just waiting to find out legally if I have this job. I like it a lot because they focus on a lot on collaboration and also because they have a SMART board in every classroom. They have like some tech grant and I can do anything I want with technology so, that would be awesome. I mean, I definitely see it as of the three or four biggest priorities I have for a school is like location, school culture... Collaboration is huge.

[phone ring]

37:30 S1: I hate these people who call me like four times a day. I applied to... I entered a contest to get some windows redone and they just like... I never should have done it. I mean, it only would be worth it if they give me like $10,000 with free windows but all I got is a pain in the ass. Well. But, anyway, it has been totally fascinating talking with you. I really appreciate you taking the time to sort of give this feedback and share about your experience and help us sort of figure out how... Sort of how you make sense of what you've done here and the chances you've had to work with other people. It has been really interesting talking with you and your colleagues.

38:05 S2: You guys seem like you're very... 

38:07 S1: I feel good about our group. Yeah.

38:08 S2: Yeah. It's pretty [38:09] ____.

38:10 S1: Do you have any questions for us or me or... 

38:13 S2: No. My only other comment, like thing that I think is important about T-213 is that [methods Prof] never saw any of us teach. And that was a huge bummer. I think most of us came here because she convinced us to. And I never specifically was told or even really thought about her seeing me teach but a lot of us had choices and came here because [methods Prof] is awesome. And she called us and talked us into it and it was... Yeah. I wish she had seen us teach. I think that would have been... Man, I know she's like the busiest person in the world. I can't ask that of her. She's got kids and she has things to do so I'm not personally upset with her about that but what would make the biggest difference in the quality of my education here, I think, would have been [methods Prof] knowing me as a teacher and not just as a student. And then I also have heard, but I'm not sure, that [methods Prof] is not teaching next year T-213 and that totally sucks. Honestly, I mean, I don't know what... I know she has stuff otherwise to do.

39:12 S1: One other thing she's doing is teaching the advanced... There's going to be an Advanced Methods class.

39:19 S2: I just... I don't know. I mean, I know who is supposed to teach next year and I think that Rachel [39:23] ____ is awesome. I just think that what... Of all the things, HEC has been mixed for me but one of the most obviously positive things is that [methods Prof] is one of the best teachers I've ever had. And she taught me to be a better teacher in a way that nobody else I've interacted with has taught me. So, I feel like it's worrisome to me that she would not be teaching here next year especially if she's done teaching the advanced one because anytime that resources are pulled away from teachers towards anything else, it was like, well... And then they're going to go talk about teachers are the most important part of something and leave the teachers out of it. But, anyway, that's just an impression.

[laughter]

40:04 S1: True. It's on the record now. On the record.

40:07 S2: On the record.

40:08 S1: Yeah. You know, it's funny. I mean, I was a TF with [methods Prof] the first year that she came here and we definitely... I think we definitely had... I don't know if she ever planned to go visit students, but definitely there was this idea that I would go and visit everyone and immediately become a pet. Immediately obvious to both of us that was ever going to happen [laughter] but you're right. Yeah. It's really... 

40:31 S2: This is not really a complaint. It's just that the more [methods Prof] that every TEP student can get the better.

40:35 S1: The better. The more [methods Prof] the better. Who doesn't agree with that? Good. Well, now, I really... 
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