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[bookmark: _GoBack]00:00 Speaker 1: Great, so what school did you get placed at?

00:05 Speaker 2: [school name] [00:06] ____.

00:07 S1: And how did that go? Sort of generally, what was kind of a... 

00:09 S2: It was a kind a... I think a mixed bag. I learned something from my mentor which I think I would not have learned from any other mentor. What I've seen and who I've talked to and stuff like that... 

00:25 S1: Yeah.

00:25 S2: He was, I wanna say the only mentor of color, pretty sure. I used for the year long component. 

00:39 S1: Cause some people had primary mentors who were in the summer?

00:42 S2: Oh no, no. Yeah. Actually thats true. I think there are only two. There is M____ at Excel. I had him over the summer and I had B____ over the year. So I've learned through his interacting with him and his life experiences, he's been teaching for almost 20 years I think. So he's had... He's got a lot of wisdom and stories from experiences and what not. And the number one thing I've learned from him is how to build those student-teacher relationships. Which you know I think is at the core of being a good teacher. And you know being able to negotiate those relationships like the reporter and all that stuff. He's done things that I know for a fact, you know, would not be okay? I'm sorry... I know he had done things and said things that we would not hear as a TEP program or any program, this is what you have to do. But he does it and it works. And I know that's true for a couple other mentors. Anyways... 

01:58 S1: In terms of being tough with kids or being close with kids? Or... 

02:02 S2: In terms of being close with kids, and also just in terms of the things that he says to students. Yeah, I guess. But at the same time though this is his first year teaching at [02:27] ____.

02:27 S1: Okay.

02:28 S2: He was a teacher coach for the past three years at [02:31] ____, yeah. All through the complexes like three different schools. 

02:35 S1: What are the two?

02:35 S2: There's Cash, which is like the... I always forget what they are. One of them for health kind of more vocational for the healthcare track. And then the bottom one is like techno science [02:49] ____ technology, engineering, engineering school. So he was the coach for like three years throughout the complex. [02:58] ____ his first year back, completely new to the curriculum. So in terms of like instructional things I've learned from him, I... I haven't... 

03:11 S1: ____. 

03:12 S2: Yeah exactly. 

03:15 S1: He was still sort of working it out. 

03:14 S2: Exactly. 

03:14 S1: Although its probably not the worst thing in the world. Working on a new curriculum, that'll be... 

03:18 S2: Yeah. Exactly. So you know, I saw that as, okay this is how an experienced teacher deals with a new situation in school and all that stuff. So I think I could have learn a lot, you know, like instructional practices, the routines and all that stuff from a teacher who has been in the same classroom for a while. So I didn't get that. But at the same time, [SCHOOL NAME] as a whole, it's a pretty dysfunctional school. I had a lot of problems, I've already told Mira a lot of them. It's a pretty bad school. But there are some good things about it, of course. But the way that I looked at it is I'd rather go from a difficult school to... And then next year, hopefully work at a school that as not as difficult. Right and then I'll be, alright this is not bad I can work with this. Then go from, I know people who teach CRO as a honor's courses. Like they're set and I'm like, that's great I'm sure you've been able to really dive in to the content and all that stuff and learn best practices and what not. But... 

04:38 S1: ____ urban teacher [04:40] ____ and that kind of stuff.

04:41 S2: Exactly. So I'd rather go, you know, I wouldn't wanna go from a school like that or a classroom like that and then go to [SCHOOL NAME]. 

04:48 S1: Yeah. You don't want that.

04:49 S2: Exactly.

04:51 S1: And what kind of responsibilities did you have during your practicum? Did he have few sections and you took some of them or how did that... 

04:58 S2: Yeah. I think because this is his first year teaching, they give them a lighter load. So he had two sections of... This is another thing. We thought that we were gonna have one section of Humanities 2 and then one section of Humanities 3. 

05:12 S1: You and B____?

05:13 S2: Yeah me and B____. Right. Then two days before school started, they told us there's no Humanities 2, just Humanities 3. 

05:22 S1: Two days before September started?

05:23 S2: Yeah. Two days before the school year started. And he had done most of his planning for Humanities 2. So we were like, "Oh!".

05:33 S1: And Humanities 3 is juniors? 

05:35 S2: Yeah. It's World History, World Lit course. So... 

05:39 S1: Yeah. Is it blocked for like 90 minutes a day or something like that?

05:45 S2: You have them for 60 minutes. And then on Tuesday and Thursday we have them for 70. 

05:50 S1: So it's more like one class than two.

05:52 S2: Yeah. So we we found out that have two sessions of Human 3. So, I ended up taking on both sections when I had to take over. That's why right from the beginning we started at co-teaching and co-planning and stuff like that. The two days a week really was weird for me. In the beginning of the fall.

06:20 S1: Because you're just a couple of days a week observing... 

06:20 S2: Yeah.

06:23 S1: But it sounds like you were more on observing. It sounds like pretty early on you were... 

06:25 S2: Yeah. I tried to especially the first week and half at school. I think I was there every day. And then once courses started to pick up, I couldn't do as much. But it was just weird because you're there and you do something and then you come back and hear about... 

06:48 S1: ____.

06:47 S2: Exactly. And so I tried to do consecutive days but still it was just weird.

06:52 S1: Yes.

06:54 S2: When we started co-planning it went well. Co-teaching was okay. And it made the transition very, very seamless.

07:04 S1: Because the students had already seen you as someone who is involved.

07:07 S2: Exactly.

07:08 S1: What were your co-planning routines like and did they change at all between the fall and the spring?

07:15 S2: Yeah. We... In the spring time we really didn't do as much co-planning, which was good and bad. Oh, I always say just bad. 

[laughter]

07:29 S2: I mean because co-planning is always good. I mean we just got caught up with other things and... 

07:34 S1: Yeah. How did the co-planning go on the fall? So, it sounds like that worked well. Tell me about that.

07:39 S2: So, normally... We would normally plan, you know, for the day... The next day. And because it's all those curricular issues, we didn't have a long-term goal per se, or like a long-term blueprint. We were kind of going day by day basically. I mean, "All right. What are we gonna do?" kind of thing.

08:03 S1: And when you got to the like, "Okay. What are we gonna do tomorrow?" How would you all work out... Like what are the sort of mechanics of... Did you write something up and bring it in? Did you both sit down in front of the computer?

08:12 S2: No. We just... Yeah, yeah. We just sat down with our laptops and then went, "Okay. What are the objectives?" Okay. And just worked from there.

08:22 S1: And what kinds of resources were you drawing on other than each other?

08:28 S2: Any outside research was... He did most of the outside research, and then we figured out how to use different... How to use those resources in the classroom. I did some time that I found some videos that. Well, "I'll go find a video tonight about Haiti and then tomorrow we'll do that." But it was literally just like sit down, computers. Like a really day-to-day "All right. What are we gonna do tomorrow?"

09:01 S1: Did the students have a textbook for the class?

09:03 S2: No. No textbook. We had... The only thing that we did have was we knew what novels that we were going to read for the most part. And what ended up happening was like the second quarter, for example, a lot of class time was spent on just reading. And his philosophy... I think this partly because in his old school he had longer periods. So, I think this is more possible. But we just... It's just silent reading time kind of thing, all with reading groups. Because what we encountered was we see our students weren't doing reading at home. I think only two students out of two classes do their reading. And then since we're getting frustrated because I was like, "Why am I doing the reading if we're just gonna read it in the school?" But the same time, we have a lot of kids who liked reading in school because they actually got it done and whatnot. So, again, [10:08] ____ the instructional practices, there wasn't that much instruction going on when we're just reading.

10:13 S1: Yeah, right.

10:13 S2: We read and we kind of discuss but there's not much more to that. So, I was a little... I don't know how to feel about that. It's like me obviously saying, "Oh! That was bad plan or bad teaching." because we're just reading. But is it meeting students where they're at? Those are very, very difficult questions. 

10:39 S1: That's really hard. Yeah?

10:40 S2: And you know because I'm new, I can't make that form of decision. Maybe when I reflect on it later. [chuckle] But... So... So, yeah. We had a couple of novels lined up. Madam Bovary was a first quarter... 

10:58 S1: Wow!

11:00 S2: Second half.

11:00 S1: Juniors? That's a tough novel.

11:02 S2: Yeah. We only read part of it. And yeah, it was pretty difficult. But it was interesting because in the beginning students liked it, because the whole... All the sexual stuff and watched them in the movies so students were hooked in the beginning. They're all, "Oh, yeah. She's a hoe... Blah, blah, blah." And then we're, "All right. You're hooked. Now let's kind of get into deeper issues." And once we started doing that and deeper discussions and whatnot and students were more and more disengaged. But it was through that we kind of started picking up on this trauma piece, because two of our female students once we were done with the "Oh! She's a hoe" whatever. And we're asking them, "Okay. Well, what was actually going on? Why is she doing these things?" Two of our female students stop coming to class. And the day after we finished the book they started coming back. And it could be a complete coincidence. Could be a complete coincidence. But, that was, you know, I... That was something B____ and I took note of. And the second... And then we read "Brief Wondrous Life of Oscar Wilde", I don't know if you've heard of that novel. It was written by this Dominican author; Juno Dias who teaches at MIT. He's actually good friend's with... He's actually good friends... Good friends with B____. And so, it's a novel about a Dominican family growing up in New Jersey. And our school has, you know, a lot of Dominican kids and what not. So they were hooked, they were really engaged with it. It was a good... Good stuff. And part of the novel it's about what's called the " [13:07] ____ ", which is this curse that people from the DR believed in that started when Columbus came. So once he came then there was this curse of... All this bad stuff happening. And this curse continues to show itself throughout history, or whatever, you know. 

13:28 S2: And then we got into discussions about... The whole novel is about how you have to face... You have to face your issues. There are bad... Bad stuff going on and you have to face it to get over it. Or you have to face your history, you know, face your cultural history and what not. And it was weird because the question was something to effect of, "Why do the characters ignore the [13:54] ____ even though, they know it's important? And you know the characters in the [14:06] ____ " and the message is, "If you don't face it bad stuff continues to happen to you". And all the students were saying stuff like, "Yeah, they ignored it to live a better life". And then we're like... The student kept on saying this and we're like, "Well, they died, was that really a better life?" And they're like, "No, I guess not". And then B____ and I were thinking about how, well maybe this is, you know, this is how they deal with life, right? How they deal with so many hard issues and a trauma's and what not. And it's easier just to forget it and just, you know text and talk to your friends or whatever and you just ignore it. It's too hard to deal with. 

14:46 S2: And again, it could have been a coincidence; it could have been just that it's a much harder thought process to say until you don't deal with your issues, so that could have been it. But that could have been it but, it also could have been you know indicative of their livelihood and what not. 

15:02 S1: How much historical instruction did you bring in around these novels? I mean, the class ended up being mostly an English class? Or... 

15:11 S2: No. We did a lot with Madame Bovary. It was right after we learned about the French Revolution, I think. I think Madame Bovary it was more of an English centered stuff. When we did Oscar Wilde, we did a Trujillo and we did some content stuff about him in the beginning. I think we did some kind of stuff in the beginning and at the end of the novel.

15:35 S1: And what kinds of researches did you bring in to do that?

15:46 S2: So for Trujillo, we did... We brought in a... [16:05] ____ can remember, in the very beginning... At the beginning of the year we kind of previewed it and they showed pictures of him. I don't know if you guys know who he is, we talked about it. And I think we brought in some articles about Trujillo and then had them read it and what not, yeah. And again, we didn't use any textbooks. Trying to think... Did we have a [16:27] ____? No, I just think it was just the articles. And again, right, this is the whole instructional thing, okay. It's not that great because I don't think we had... We definitely did not have as much content as we should have. I know we did a map about the Caribbean in the beginning we did that. So, but the big thing I picked up, or that B____ and I picked up was this continuing issue of trauma and whether or not, again, nothing for sure of. If we're seeing trauma played out in the classroom in what they're writing. And then the third... So that when I picked up in February, I was doing the whole quarter on the Vietnam War, and then they're doing... They're going to do a research paper. So for that I used resources, I use [17:21] ____ books. He has a couple... He has a comic version, I use that one and I use also the regular, "People's History". 

17:38 S2: And then I brought in a bunch of books I got from college and then I got some articles online from the Time magazine, whatever. So there was a lot of content in that one. And one of the things I tried to do was focus more on veteran's and how they dealt with POW. Things that they're trying to address, they're possible trauma issues. I remember in one lesson I had students... I asked students, "Alright, think of one day or last time you were stressed and how did you deal with it?" blah, blah, blah. And then... And then, I want to talk to people, talk to family. Alright, well why do you talk to your brother and not so and so? Well, 'cause my brother has gone through the same things. Alright, cool. And then I talked to both their vets. Okay, who should they talk to then? Well they should talk to other veterans. And then tie it into the stuff that we had read, about how veterans, you know, they create support groups and stuff like that. So, I think that was one way in trying to bring in, you know, their outside classroom issues into the classroom. And then for that the planning was more on me. And I... 

18:44 S1: Did you do that, you knew then T213?

18:46 S2: Yeah. And so that was mainly just me planning. Sometimes when I had issues, okay, I really don't know what I want to do with this, and then I'd talk to B____. But even then, when we did the co-planning, it was just... Do you think I should do this? Maybe, help out this to this. Okay. Alright... 

19:13 S1: You're bringing somebody to the table and... 

19:13 S2: Exactly.

19:13 S1: Asking him for a little bit of feedback.

19:14 S2: Right, right, right.

19:15 S1: Was he in your classroom everyday and spring? Or... 

19:17 S2: Yeah.

19:18 S1: And then did you guys do sort of feedback and reflection about that or did the most part, you were just kind of keeping up?

19:23 S2: He only did, I think, he did one formal thing, one formal observation.

19:30 S1: Or were you... But just in terms of like would you, would you typically sort of like did you meet everyday for a prep period or something like that?

19:35 S2: Yeah, yeah. We always liked the... Right after class we'd always discussed how it went. But it was always informal. "How did you it went?" "Oh, I think you should work on this and this and this." So, it was... I know during the summer, for example, it was very formal, like after we sit down and then we take notes of all [19:56] ____. But this was just, you know, we clean up the room and we're talking about how it went. So, it was very... And you know, he would pick me up from the team, so even in that ride and the ride home. So I think the thing about me and B____ is we were always talking. We were always talking about the class. And trying to figure out what we can do and what activities would be better and stuff like that. 

20:21 S1: Were there other History teachers at [SCHOOL NAME], that you talked with or Humanities teachers that you talked with? Or... 

20:29 S2: Yes. There's only Humanities and Social History. I was only the person in the History program. Mark, who's an English guy, he was also teaching the freshmen and I talked to his mentor a lot. Yeah. A little bit about planning, a couple of things here and there, but maybe 10 or 20 instances throughout the quarter. But it was not hard core collaborative planning. 

21:06 S1: ____ talk on what's going on... 

21:08 S2: Yeah.

21:08 S1: Getting ideas, "What do you think about this?"

21:12 S2: Yeah.

21:12 S1: How about other... Did you talk much with the other TEP interns as you were planning? Or as you're doing things in the spring?

21:18 S2: With other TEP interns... 

21:22 S1: To an extent, to an extent what would show that data research for you and your planning and teaching and things like that?

21:33 S2: I know I vented a lot. [laughter] But in terms of planning, I did not... I only have used them as a resource. Except for in advisory. Yeah, I'm thinking this... In advisory, that's all we did, you know was, okay I have this problem, how do you think we can deal with it kind of thing. So, in advisory it was very useful to problem solve and stuff like that but in terms of calling up a colleague, that didn't happen. 

22:12 S1: So, your advisory was a positive experience then, you had a good adviser and a good group of folks to talk with.

22:17 S2: Yeah, I had a great advisory. One of the things that helped was A___, who was in my group, like he had taught for three years... 

22:25 S1: A___ Rothman?

22:26 S2: Yes. He taught three years before and I [22:28] ____, he was coming out with a [22:30] ____ on some of us. So, he was a great resource. [TEP advisor], the adviser, she... 

22:40 S1: [TEP advisor] [22:40] ____?

22:40 S2: Yes.

22:41 S1: She's minor. She's great. 

22:42 S2: Yeah. Yeah. And it was really useful because or helpful because she's Special Ed. And our Special Ed modules here were not great and right now, I'm taking like Tom Harris' class and that's not great either. But we had numerous workshops where she did research and came in and was, alright, this is what.

23:03 S1: ____ she's serious.

23:04 S2: Yeah. [chuckle] So, I had a great experience with my advisory. 

23:10 S1: Good. So, it sounds to me like you and B____ were really kind of working together very closely throughout the year. When it was came time to sort of do your unit, you really took more of the lead and planning it yourself, although it seems like part of that might have been just a function of, you know, you T213, you had to kind of create this thing and to some extent on your own. And then you're a little bit drawing on the other people who are around you. What kinds of online resources did you draw? I mean, it seems like you were depending a lot of your curriculum, I mean, in addition to... If you don't have a textbook, if you're using a little bit out of [23:42] ____ books, it can take a lot of what... And the novels, a lot of what you must have drawn from would be online resources of one way or another?

23:48 S2: Yeah. So, I use articles and whatnot. And I used like [23:53] ____, this new website thing? The education stuff? And that, yeah. 

24:00 S1: First of the season. Oh, nice. 

24:09 S2: Yeah, so... Was this, like Harward's and Education Project. 

24:11 S1: I kind of... This one.

24:13 S2: So, I used that website. I use something called Education for Liberation Network? I tried using that... What else? I wanted to use... I think by the end, I think, I can't remember if I actually used it, but the Facing History? Because I went to those workshops and so I finally got an account. But that was kind of like near the end of it. And I know I searched it and I don't remember if I actually used the resources... I want to say the stuff that I saw that I did want to use, I thought I ordered a DVD, I think, and it was like too late in the quarter. So, I [25:01] ____ checked out Facing History and I definitely want to use their stuff in the future. 

25:07 S1: So you, so you had a few sort of sources that you relied on that were typically sort of progressive, critical history kind of sources. I mean, it sounds like you did a lot less like put stuff in Google and see what shows up. 

25:19 S2: No. Yeah, yeah, no, no. And again, it was because I took a course in college? So I used a lot of those resources in terms of like, books and co-Vietnam for some college.

25:31 S1: So, you had a bunch of stuff from there that you kind of adjust for... 

25:34 S2: Exactly, exactly. Photocopied for them and whatnot. So yeah.

25:40 S1: Good. No, that's really helpful to get sort of a sense of how that went. [25:43] ____ that would be hilarious. [chuckle] And then, was there... Were there structures for collaboration among [SCHOOL NAME] faculty? Were there department meetings? Or were there... 

25:56 S2: There were. There were department meetings. But they were part of something called like AI²? It says something like district initiative, are things that are non-profit or something. Anyways, they partnered up with [SCHOOL NAME] and then they were focused a lot on your day to day instruction? So, they were trying to figure out how to teach, sort the [26:18] ____ terms. So, a lot of the times were spent working on how to teach Tone as a literary device? So we did collaborate planning around with that. It was interesting because only half of the department is a online - 1, 2... Like three of the teachers, they don't really do too much, one teacher I don't think she contributed at all through out my entire time there. Not a single piece of, "Let's do this". So we did some collaboration there. I... Oh, they are going to play. I took more of a lead, I was... I can say for a fact that I was the most vocal intern there. A couple times I was, "How will we do this?" and then I go what about this? And then I typed up and made one of the assessments, for example. So I took a much bigger role than any other interns during department meetings. But there were no... None of the meetings were about like, "Okay I have a problem teaching this." 

27:46 S1: Sounds like it was sort of a school-wide initiative to work on. Particular dimension of teaching, 9 through 12 kind of thing.

27:52 S2: Exactly, yes.

27:53 S1: That's useful. So then, when you... So how many chances that now you sort of look back, what's your... How do you feel about T213 now looking back on it like, in what ways did it serve your needs, in what ways, just like as a new teacher your learning, has it been sort of scaffolded or supported enough?

28:19 S2: I thought... I think I didn't get enough out of T213 as I could have. As in, I didn't put in the effort that I should have. You know, [28:32] ____ has you know, very, very high standards and a tough grader and just expects a lot out of us. A lot of times I was just kind of just trying to stay afloat? And a lot of times I was kind of lost in terms of which assignments would do, 'cause you see it's one after another kind of thing. So, for me it was a little, a little too daunting. Even though I knew that a lot of stuff was important. And I also think that... I don't know, like I thought that some of her comments were more about my writing... Which is great. I remember the first page that she tore out 'cause she was saying; oh, you won't, you need more evidence. You need evidence for every single claim that I make, which I think is a hundred percent true. But part of me was like, just 'cause you have PhD and like, we're not PhD level, you know, like we're not there. But, you know, that having those high expectations, high goals was useful. 'Cause I don't think I have been critiqued as a writer since high school. I went to a large University where they just say, alright B, A, you're good to go. So you know, that was great. And the assignments that we did have specifically looking at student work, one thing that was very useful that none other methods teacher's were doing. The purpose [30:15] ____ and the [30:15] ____ paper were good in terms of helping us train, use them for their portfolio. I'm sure how much it actually helped. I don't think those paper's really helped my development, per se, because I don't think my mentality as a... Why I'm teaching has changed at all, my time here. Rather it was just forcing me to actually back and articulate it, which is why I was kind of like, "I don't really want to do this because I know why I'm teaching". So I think that's part of the reason why I didn't take it as seriously as I should of because it wasn't that much reflection going on. And maybe that was bad if I did take it so seriously, maybe I would have changed my mentality but, based off my experiences at [SCHOOL NAME] and what not it didn't change. 

31:16 S1: And then were there particular... I mean, are there particular subjects or sort of parts of a kind of disciplines of teaching that you either felt like you were really well prepared for or really not as strongly prepared for?

31:36 S2: I mean going into this program I felt that the main thing that I needed was I literally just, like, the activities and the different way of doing it. Gallery walk or text-to-text. It literally... I felt that I needed just, okay, "this activity", "this activity". And everything else I was, "I can figure out on my own". So I learned a lot of those different activities with her. And so that was very useful, I told her this. One thing that she does, you know, help with the PowerPoint and recording people's responses. That's one thing I did in my classroom, it was that worked phenomenally well to increase student participation. 

32:03 S1: So you can see their words from the board?

32:20 S2: Yeah. I would put their name next to their... Who said what and literally a 180 degree turn. People were... All the kids were racing their hands. And I stop the conversation versus the day before it was like "crickets". 

32:28 S1: Yeah. [chuckle] 

32:40 S2: So in small practices like that I did Gallery Walk a couple times, I think... Did I do text-on-text? I think I did text-on-text a couple times. I did a "Think Aloud", which she models for us, like literally on those. And she made this explicit in her... In the beginning she was saying, "I can't teach you everything, but I will try model"... 

32:56 S1: Stuff.

33:02 S2: A bunch of different stuff [33:03] ____ So I definitely took note on her and noticed all the different things that she did. And I emulated and did a lot of the things that she did. 

33:07 S1: So one of the things that she experimented with this year was having conversations in class happen on the NCSS Ning. Was that something you did or remember or had value or was waste of time? Or... 

33:20 S2: I did it a couple times. It was great to be introduced to Ning because then I got like the Education With Liberation, they started with in Ning. And I actually used that site to discuss some things that we were doing at school, like, through my student [34:04] ____ and they actually put, "Oh, yeah, this event is happening in Harvard". And I just started some good conversations there. So in the terms of introducing me to Ning, that was useful. In terms of the actual assignments having to respond to people. I thought it was kind of... I mean, it was okay. I don't know it was just because it was just such... So much already our plates that this additional thing was because it wasn't "that" useful that I didn't get the full potential of it. I think... It was interesting. I did this little experiment, I posted my one thing about military recruiters on campus, because that's one thing I'm... I've been thinking about and have had conversations with people about. And it's this thing about having strong purposes or what not understanding any of the greater implications of what's happening outside this school and how it influences your classroom. And it is so that particular Ning was too much... I mean, the purpose was in the classrooms stuff but, I posted the thing about, "Do you think that we should have military recruiters on campus?" Not a single person responded to that. And... 

35:02 S1: Whereas other people wear expressions like, you know... 

35:33 S2: You [35:33] ____ your textbook or not. 

35:37 S1: Yeah, yeah, like you're much more likely to get [35:44] ____. 

35:51 S2: Right. And I found that kind of frustrating because I'm like... All right, at my school we started this conversation about military recruiting and everybody, this what the kids care about. And this is where the kids really have strong opinions about. They don't necessarily care about how you structure your DVQ or whether or not you use a textbook, they kind of but, if I asked him, like, "Well how do you feel about your JROTC program on campus?" And he said, "Oh, well, they're trying to recruit us you know it's horrible, blah blah blah." No, you know we're not stupid, you know? So you know, again it's this, slight disconnect between... I understand that there's certain things, like instructional practices that are great teaching. But at the same time, again, it's about the implications. If you're working within this school, is it necessary to address these other issues? 

36:45 S1: Which, conceivably, it's entirely possible that the kinds of teachers who have the time and are introduced to that are ones who are working in predominately wealthier districts where like Brookline doesn't have a big problem with military recruiters on campus. But one thing that's interesting to me is it sounds like the Ning introduced you to this idea of an online community of practice and you were like "that online community of practice, like, yeah, whatever" but then you went and found these other online communities of practice and it was helpful for you to sort of have that as a vision of "oh" Like "there's got to be other places online where people are having conversations about the stuff that I want to get more support and feedback on." 

37:12 S2: Yeah, well one of the things that I think, just the program as a whole doesn't do well in emphasizing the usefulness of technology. And I know Mira tries to do that... You know... Introdu... You know talking about you and what you've done and what not. And I wanted to go to your workshops but I didn't have the time.

37:57 S1: They were good, too, it's too bad.

37:57 S2: I know! Yeah, but just using technology, I know it could be more... One of the younger ones, I'm more tech-savvy than a lot of the other people in the program. But, just technology has so much power and it's like how did... My kids... A lot of my students don't know even how to type. How can I adjust that in my classroom? You know, when we are talking about DOE talks about 21st century education, and typing should be part of that. I think, again, the online resources, being able to introduce to a networking is extremely useful. I feel that some of the people in the program have so much knowledge, so many great practices, that if this was... I think... If it was structured differently, they can contribute a lot to other teachers. So the specific one, the National Council of History or whatever, I think it was semi-useful. Again, I think it was just too many things on our plate at the same time. But I don't necessarily think that's a reason to get rid of it. If anything I would structure it a little bit differently, I'm not sure how. Maybe frame it in terms of using technology and trying... And still on this idea... The ability of networking between teachers to get the best practices and stuff like that.

39:26 S1: No, that's good, that makes a lot of sense. Well it's great to get a chance to get to talk with you, Nick. You've got some fascinating perspectives on all of these things. Do you have a sense of what you want to do next year?

39:45 S2: I want to teach in the Bay.

39:55 S1: San Francisco.

39:56 S2: Yeah San Francisco, Oakland, but it's not looking good at all. 

39:58 S1: Really?

39:58 S2: I've talked to a couple principals that were like " yeah... " I talked to Jeff [40:08] ____ he was like, "I've been teaching for 18 years in Oakland, I've never seen it this bad." 

40:08 S1: Yeah.

40:13 S2: So the only things I'm actually making moves on are summer jobs. So I've got a couple... I'm waiting to hear back with a couple programs. But I know I want to teach. My plan right now is somewhere between 5 and 10 years, maybe and we'll see what's up. But... Yeah... I... Teaching at the Bay is not looking good. 

40:13 S1: Yeah, I was just there doing some observation... 
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