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[bookmark: _GoBack]00:00 Speaker 1: So tell me a little bit, sort of generally, about how your practicum went. You were teaching ninth grade US History I, regular section, like, college... Whatever the regular section was or honors.

00:11 Speaker 2: Yes, so just regular, very heterogeneous class down in [neighborhood]. Most of my students were from Dorchester. And by heterogeneous, really heterogeneous. Students coming in with learning disabilities, some who couldn't read at grade level. We had one student actually, like, diagnosed with IPY. He was in our class and he was reading at a third-grade level. So, it was really all over the place. What I think made my experience different from other people's experiences in this program was that I was team-teaching with another student in Intel, and... 

00:46 S1: Who were you team-teaching with?

00:48 S2: M_________, whom I believe you're also going to interview.

00:49 S1: Okay, good. Yeah, good. We'll get his side of the story. 

00:52 S2: And it was... It was a really interesting model, because one, I think I was... I think I was more reflective. Because M_________ and I would talk about... If, we spent... Every minute we were in school and we weren't teaching, we were spending talking about teaching, so... And for me, that's how I learn. It's like I sound things off other people, and that was really excellent.

01:13 S1: Now, when you say you were team-teaching, like, how many... You had a mentor teacher, who gave you one or two sections. 

01:20 S2: So, yeah, I should clarify. Because it wasn't actually team-teaching. So one of us could be teaching a lesson, but how we did it is sort of three... There were three periods of US History I... 

01:31 S1: That a regular... Are they 80-minute blocks, or... 

01:33 S2: No. They were 50... 

01:34 S1: No, like 50. Okay.

01:34 S2: One class was an hour and five minutes. The other classes were 55 minutes. And I would either take two of those courses or one, depending on which unit we were doing, we'd alternate units. So, I think I ended up teaching three units; M_________ ended up teaching two. When we had... So, like, if I designed the unit plan, then I'd be teaching two classes. If he designed the unit plan and he would be teaching two classes. So, it would be about every two weeks we would alternate. So... 

02:01 S1: And your mentor teacher was in the room, was off doing other things?

02:04 S2: He was in the room in the back taking notes every single... At every... Throughout all three classes. And then at the end... So we would teach first, fifth and sixth. He would teach his elective second period, so then we would spend third and fourth sort of debriefing first and talking about how we would make changes to fifth and sixth, and at the end of the school day we'd spend about half an hour to 45 minutes debriefing how fifth and sixth went, and that was the standard procedure every day. And those conversations with him were probably, if I had to say, the single highlight of my temp experience were those times.

02:37 S1: That's great. Wonderful.

02:38 S2: Because it's like I was sharing my notes; M_________ was sharing his notes; and my mentor teacher, Mr. Walker, he'd first have, I'll say what we thought was good and what we wanted to work on, and after we said that, then he would tell us what he thought.

02:51 S1: Give his feedback on that.

02:52 S2: And it got to the point where at the end of the practicum, he had, like, maybe one or two comments that we had and already picked up on. So we had really, I think, developed... Well, I think we really starting teaching a lot like his style, because we would know... Like, I could very well anticipate what he was going to say about the lesson, which is great, because he's a six-year experience. I think he's a phenomenal teacher, but I also think that caused me to be... Adopt a style that's much more similar to his than it would have been if I was with another teacher.

03:20 S1: Yeah, or if you had been, if he hadn't been there all the time or that kind of thing. Tell me about how the design of the units went. You said you sort of had a kind of divide-and-conquer approach.

03:31 S2: So this is really tough. So I was reading... I was reading actually your piece that we read from [methods prof]'s class, about essential questions and using that to drive. And halfway through this year, I really realized the importance of essential questions. Because otherwise, it's just this very fragmented. It feels like it's a very fragmented curriculum. 

03:50 S1: Yeah. 

03:49 S2: So, because we were teaching different units, we didn't have like, semester-guiding essential questions, which made it tough. But what I ended up doing is just, like, halfway through with my units. I started creating essential questions just for that unit that would be the drive. And we also came up with using aims, so there'd be like a mini sort of essential question for that day that we would try to explore. So, for example, in the slavery unit that I just finished teaching, my essential question for that was, "How did African-Americans endure slavery?" And we started off watching this clip of "Amistad," and there's this one really powerful scene in the middle passage where a woman, like, takes her life on the boat. She just, like, falls off the end with this baby and commits suicide, and suicide kind of starts off the conversation, okay. All these old people on the boat didn't; they kept on going, and then looking at this theme of, okay, so what kept African-Americans going during like this, the brutality of slavery? And then I was using that question, like, throughout that last unit. But before, when I was teaching, like, my first unit on Andrew Jackson, I hadn't quite figured out the essential-question part, because at the end I was asking them to make an assessment: Does Andrew Jackson deserve to be on the $20 bill? But I realized in hindsight, like, I should have asked that question in the beginning, and then after every policy of his that we covered in that class, like his spoil system, or like, the Indian Removal Act, like, asked that same essential question at the end of each of those so we were building towards... 

05:15 S1: Yeah, building towards that... Yeah. I mean, I can tell you, that was my experience my first year of teaching, too, that particularly, like, I always felt like at the end of the month of teaching something, I'd be like, "Oh, by the way, like, what I was really trying to get at for the last three and a half weeks, like, that I really couldn't put into words was... " I actually really distinctly remember for teaching Ancient Greece, that it was... The question was, "How did Athenians balance their inclinations towards democracy and meritocracy?" or something like that. But it was only, like, after, like, 24 to 28 days or something like that, and I was like, "Oh, this is what we've been talking about." [laughter]

05:51 S2: But I'm still... I'm looking back, and I'm wondering, is there one way, like, from unit to unit that I could be asking to connect those? [overlapping conversation] 

05:57 S1: Yeah, I'm sure you would be able to do that.

05:59 S2: Jackson to... You know, slavery and some of these bigger things. We'll talk about questions about democracy or what not. But that's what I'm still figuring out, struggling with.

06:06 S1: So, that was sort of one kind of problem of practice that you had made some progress on. But in terms of designing... You said that you alternated designing units. So did you like, did you sort of sit down in your office and like make up two weeks worth of lesson plans, and then give them to M_________? Or how... Was there sort of the process of creating some this stuff?

06:25 S2: So how it worked out is for [methods prof]'s class where we designed unit plans. So my unit plan happened to be the first one when started the practicum and M_________'s happened to be the second one. So we had those to start with, right? And was pretty much [overlapping conversation]

06:36 S1: And you two during [methods prof]'s class had developed them independently.

06:39 S2: Independently, yeah, which I had asked [methods prof] if we could work together. 'Cause like [methods prof] had us working in partners sort of throughout this and she thought it would be more wise for me to work with someone else, which I pushed back on but she thought it was the best so I ended up being, "Okay [methods prof], I'll do it." And I wish [methods prof]... I wish M_________ and I could have been on the same page throughout that, because then I think we could've had more coherency and maybe we could've developed essential questions. But who knows, 'cause at that point I wasn't even sold on the power of essential questions. But yeah, so how we worked then is that I would teach 1st and 5th, and M_________ would teach 6th for that first unit. So, I designed these lessons and M_________ would have seen me teach it twice 'cause he's in the classroom too. 

07:19 S1: And you like emailed him the materials.

07:21 S2: If I had the time and the first thing we do right is look at the assessment for all that one unit. I try to teach one unit without having finalized the assessment. I totally failed. And that's when I learned the power about the design. [laughter] But yeah, so, we would see each other teach it twice and have a pretty good idea on how we would teach it. I ended up taking quite a bit of flexibility with M_________'s lessons. I would see him teach it first. Well, I'd look at his lesson plan and like I wanted to really make it my own. So I would... I ended up departing a lot more than I think he did on my lessons. Like I would probably keep like, maybe half of what he had, and he would probably keep like 90% of what I would have. But that was just like a style difference.

07:21 S1: And he was... And he and your mentor were always in the room when you were teaching but they were really like in the back taking notes, not participating?

08:10 S2: At first, we would have some activities where they would participate. But then we realized that wasn't helping... That wasn't going be the situation next year, so we kind of dropped that. So yeah, after that I would say, the first week, we were... They'd be just sitting there watching. And sort of as the semester went on, M_________ was no longer giving me feedback really. And I wasn't giving him a whole lot of feedback. We were kind of doing our own thing and just the mentor was giving us feedback.

08:38 S1: Okay and when you were doing your own thing, you were grading or preparing for your own stuff?

08:42 S2: Preparing our own stuff, grading, yeah. We were trying... We also learned the value of watching other teachers, so we were [overlapping conversation]

08:48 S1: So you split. You'd go to other people's rooms.

08:50 S2: Yeah after we saw each other. Like if I saw him teach first I might go off during 5th and go see something else. But our 1st and 5th period were like night and day. So, really the same lesson plan would be quite differently in the two so, it was beneficial and in my class too. We just wouldn't take the time after school to be like, "Alright M_________ here are my notes on your teaching 5th period."

09:14 S1: And so, how much collaboration was there between you and sort of the adapting process? I mean was there really kind of like, "I'm passing this over to you and then I'm going to do my thing with it." Other than the feedback sessions, how much sort of talking and collaboration were you doing in the design of... 

09:28 S2: Very little. We tried and it was just, it was too difficult. Because we needed to sit and sort of figure things out on our own. And it often would take us, like we would try to plan ahead but it would very usually be like a Tuesday night, we'd be coming up with the precise details of the lesson for Wednesday. And like then if I'd come in Wednesday, 'cause I like to talk things out, I would go through the lesson quickly with him before first period so, that I can like arrange things in my mind. But that's not how he likes to do things. So then we wouldn't say anything when he was teaching 1st period. But as far as collaboration for lessons design, the collaboration... 

10:04 S1: Pretty independent.

10:06 S2: The collaboration really came during the 3rd and 4th off periods when we were talking about changes for 5th and 6th.

10:12 S1: Were there... So other than... So aside from M_________, what kinds of resources were you drawing on to design the lessons? Like were you talking with your mentor, were there other teachers that you were talking to, were there online resources? Like what kinds of things were you drawing on to sort of?

10:27 S2: I wish we had more of a pool of resources. So I was, at first I had this thing where I was like, "Screw the textbook. I don't like it." 'Cause when [methods prof] was teaching thirteen, we started looking at all of the problems with the textbook, it's like, why is my teacher told me and other stuff, even for... I took [methods prof]'s Sims class too. We read things, talking about sort of the downside to the textbooks. So, I tried to teach a unit without using the textbook and as soon I've become so used to the textbook it was incredibly difficult, and plus I had chosen sources that were like a lot of primary sources that were like, were challenging, and I didn't have the proper scaffolds. And I was at the same unit where I didn't have the final exam figured out before hand, so it was rough. But I would say, I would try to use video a lot and my mentor, previously he worked in documentaries. So he had a... 

11:22 S1: A library, yeah.

11:23 S2: So, well, he knew where to direct me. And Lamont has an awesome documentary collection. I used the online... I just spent so many hours online looking for stuff. I would look at what my mentor taught in the past, but he made me stuck with the History Alive, like the ISN guide that goes with that and their activities, which at first, I really was like, "These suck." But I grew to really appreciate them for how interactive they are and how much students like that independent like incorporating music, and moving around on to the team aspects of it. So he had those resources that I kind of looked at. He wouldn't walk me through them. He'd just be like, "Here's a notebook from last year. You have the digital teacher resources from the makers of History Alive" and that's pretty much all I had. So I sort of wallowed trying to find... 

12:19 S1: And what kind of, sort of online... Like, what were your, sort of, online strategies for finding resources or answering questions that you had?

12:28 S2: I went to... [methods prof], for one week that we did, she gave us all these websites. Now I'm spacing the names of them, unfortunately. But she gave us about eight or nine, I think. And... Like, "History Matters" was one of them, so I was... Sort of I'd go there to check things out. Google searches, you just get faster at it, figuring out where good things were. The Library of Congress' records for primary sources were awesome. I was more enthusiastic than my students were about some of them. That was probably the best resource.

13:07 S1: Good.

13:07 S2: I read your "Teaching with Technology" book, which was sweet, but we didn't have access to laptops, which made a lot of that difficult. But I did... 

13:14 S1: [chuckle] But you checked it out.

13:15 S2: With Thomas there. 

13:16 S1: With Thomas... 

13:17 S2: Is it Dackerd? Daccord? Yeah.

13:20 S1: Yeah, good. Yeah, no, it's frustrating. I mean, some places have laptops carts and other kinds of stuff available, and some just have the... 

13:30 S2: Well, we kind of... 

13:30 S1: Do you use a projector in your room? Or... 

13:32 S2: Yeah, we had a... Thank goodness, because I ended up using... That was, like, my biggest tool in the classroom. But we do have laptop carts, but, like, the teachers book... Like, all the teachers want to use them, and there's three for 25 teachers. And because I was planning last-minute, I just would never get them.

13:48 S1: Right. You have to... Yeah. Yeah, which is... Yeah, but I mean, that's kind of good to think about that once you have... You now have this curriculum mapped out, and as you go other places, you'll be able to... Instead of, like, spending every Tuesday night figuring out what you can do for Wednesday, you can... If you think about, "Okay, I'm pretty cool with, like, the next two units we're doing, like, let me plan something for February."

14:07 S2: That would be wonderful.

14:08 S1: You'll get there. It takes less time than you might think.

14:11 S2: Yeah, but like, webquests and wikis and stuff, I would love to try to use.

14:20 S1: Yeah. How collaborative was the department at [14:23] ____? Like, how often were history teachers sort of sharing resources or building things together or doing stuff together? Were people pretty independent? Was there... 

14:30 S2: We have CPTs, so common Course Planning Time. Something like that, every week. But it was weird getting, like pushed and pulled, because some things were administrative... Like, the teachers themselves wanted to collaborate, especially on writing. And we started doing that a lot towards the end of it. But the first half we had all these, like, bureaucratic requirements that our principal wanted... 

14:52 S1: Well, what would be some examples of those?

14:54 S2: She wanted, like, a homework guide. So she wanted for next year homework that was going to be assigned every single day for the whole year. Because the English... That's how the English... Some people in the English department do it. And she really liked that model, the principal did. And she wanted the social studies teachers to do that, too.

15:08 S1: To design a year in advance what you're going to do for homework every night?

15:12 S2: Every night, yes.

[laughter] 

15:16 S1: I can't imagine accomplishing... 

15:18 S2: So you can imagine the resistance, right, in this department. And there were other things like that that were so... 

15:24 S1: I can imagine doing it a month in advance. That's not that, you know... 

15:26 S2: I mean, what the teachers ended up doing is just printing out, like, Grade keeper, the names of the homework assignments that were put in there, and that's how they complied with this ridiculous requirement. But, it was like there was a lot of time and frustration spent on that type of stuff. But the teachers really wanted to collaborate together, especially on writing. So towards the end, we were talking about, like, how we teach coming up with a good thesis, how we structure five-paragraph essays. Like, talking about supporting the argument... Making and supporting assertions as, like, a type of historical writing, like how you go about doing that. And teachers were bringing in copies of assignments and student work and also looking at, like, how we were grading different works, like what rubrics we were giving. And that was really sweet, but we only started doing that the last month and a half, I would say.

16:15 S1: And that was really mostly face-to-face? Like, there wasn't a lot of... So in between those meetings, there wasn't a lot of communication about... 

16:21 S2: No, I mean, just, like, the stuff that we'd say in the faculty room back and forth. Because... Well, for one, two of the... There was only four history teachers at this school. And two of them have two interns, so, like, they're kind of overloaded with that. One of the teachers is a new teacher there, so he's kind of busy. Another history teacher is just sort of teaching special Ed and has no idea what he's doing.

16:43 S1: Teaching history classes to special Ed students? Or... 

16:45 S2: Yeah. And he's really difficult to work to do. But yeah, that's sort of the dynamic. CPT time was great, and everybody worked on that, but outside of that, no there wasn't really much collaboration on that.

17:00 S1: So when you, sort of, came across things that you didn't know how to do... Like, my impression from our conversation thus far is, like, your main strategy was kind of bang your head against it until, like, you figured out how to do it. Were there... And maybe, like, getting in touch with your mentor teacher with questions. Are there other kind of people that you pulled on? Or... 

17:19 S2: The cohort, like, the history cohort here is awesome. It's... When I was looking at different graduate-school programs, partly was my positive experience during, like, the admitted-students day, like, the people I met here. There... It's a really strong cohort. And I had classes... Like, my roommates, one person in the history cohort as well. So I'd bump ideas off him on a daily basis. So that's Matt Yellin. A_____  I worked with on multiple times a week when I had questions of practice.

17:50 S1: Just, like, you'd bump into him after class or shoot him an e-mail? Or how'd you do... 

17:50 S2: Yeah. Yeah, sometimes I'd shoot him an e-mail. More, it was, like, in person, because we all have classes throughout.

17:59 S1: Okay.

18:00 S2: At that time. Like, I would see him... I would see these guys on a regular basis. And I'd sort of ask them. But those were things that were brewing on my head. Like, if it was a Tuesday night and I wanted to do something on Wednesday and I didn't know how to do it, I'd figure out how to do it on my own and then judging on how first period went, then I would figure out how to adapt it for fifth and sixth, or usually just fifth. So sort of, I learned... I sort of learned it on my own, whether if it failed or not. But I never went into something not feeling confident, at least... I didn't go into lessons being like, "I don't know how this is going to work out." I sort of had an idea, and then... 

18:39 S1: And then you say like... [chuckle]

18:39 S2: I found out if it was a good or bad idea.

18:41 S1: Yeah, that's pretty much the only way.

18:43 S2: But, I don't know if, talking to someone would've really... Like, I feel so much of that you kind of have to figure out on your own, and I could have, even if I had my mentors here, I don't know if that would have been as powerful of a learning experience. So... 

18:56 S1: No... Good, that makes a ton of sense. Are... Was your TEP adviser someone that you ever sort of turned to for assistance?

19:11 S2: So, I actually switched advisories at the beginning of the year. Because the adviser that I had was... He wasn't going to provide me the support that I knew I needed. So... And I talked to [methods prof] about that, I talked to Kay about that, I talked to Vicky about it, and there was some push back with me trying to switch advisories. But eventually, when I was working with Vicky, I just... We both agreed that I needed to change, and we found a new adviser. D___ Eckelson was my adviser... Became my second adviser. And he was so awesome. Yeah, 'cause I came into this program actually thinking that Mary was going to be much more of a resource to us than she ended up being. Partly because I know she was really overwhelmed. I mean, she had the civics course and art course. And I didn't know the program, the nature of her position wasn't to be supporting us in the classroom. And I didn't think that initially, because, I'm sure multiple people you interview are going to tell you this, like, we... [methods prof] was a driving force for us coming here. It was... I wasn't going to come to this program until [methods prof] reached out to me, and I was like, "Oh, my gosh, I've actually read your stuff before" and I had just really positive reactions to her. And then I came here and visited the people, and I found that this was right for me. But yeah, I just thought that she would be watching us teach. Or that she would be helping pool resources, and I really thought the methods course was a yearlong course, which, if I have one suggestion, it's that it is a yearlong course and not just in the fall, when... I just thought it would be much more helpful if it was in the spring as well. 

20:44 S1: Yeah, right on.

20:46 S2: But, D___ ended up being that support... Like, they're... Especially personally for me, when I was just like, "Oh, my gosh, I'm just so overwhelmed with the whole... " Just being there for the personal support. Because he was... My adviser was... He was a principal and an elementary school teacher. So he didn't know the high school stuff as much, but, like, he... 

21:08 S1: He knew the [20:44] ____ in?

21:09 S2: Yeah, like, he knew... He could really empathize well. Because, looking for jobs, trying to teach the full academic course load, first... Because I'm right out of undergrad, so, like, first year living not, like, in dorms on my own, like... So, D___ was the man.

21:24 S1: That's great.

21:25 S2: And invaluable support, so.

21:28 S1: Yeah, here, are there other... I mean, your cohort, your... To some extent, your mentor, to some extent, M_________, D___. I mean, are there other people that sort of you collaborated with or you were important in kind of you figuring out your practicum teaching?

21:44 S2: I would say that my mentor was the chief support, cohort second and my adviser there for the moral support part. Those were the main... Those were the pillars.

21:54 S1: Yeah. That's great. I mean, it's good that you sort of have that community around you.

21:59 S2: Which we tried to name. I wish, I think you'll probably get to questions about that, because that's something in particular, which wasn't... That I like theoretically the name, but it didn't end up being one of those resources.

22:11 S1: What did you like theoretically about it?

22:13 S2: I liked the idea of a larger community where I could just imagine the pooling of resources, if that name was there, if you had different people that had resources for all sorts of different units and that was pooled there. I would look there first, I think, rather than just doing Google searches for stuff. So I like that, and I like the question aspects when... Because it was a requirement for [methods prof] at the beginning. Asking questions, there were some really interesting responses. But when that stopped being a requirement, I kind of stopped doing it because of everything else going on. But I can very well see myself getting back into that, especially as a first-year teacher, when I'm like, "Okay, don't have an adviser; don't have a mentor; don't have a cohort." Now I know that's one way to... 

23:00 S1: To draw on resources and to... 

23:02 S2: Yeah. No, and so I'm, I would say, 90% sure I'm gonna try and do that next year. Even this summer.

23:10 S1: What were the sort of practical obstacles that kept you from participating in it? I mean, just you, had too much time with other things, or it wasn't... You weren't getting enough useful information when you were posting there, or... 

23:23 S2: Yeah, well, I know if I had a question, but you didn't know what responses you were going to get, and one thing I noticed... I think we started it in the summer; there were a lot of people on it, and then the school year started and sort of dropped off participation. I think, if I remember right. So, yeah, I knew that's a good place for questions, but that wasn't a place to turn to for resources. Or at least I didn't feel... Like, maybe. But I also don't think I thoroughly explored everything it had to offer.

23:50 S1: I mean, I don't think it really has a collection of... I mean, you could use it in the sense of posting on there, "Hey, I'm teaching about this. Does anyone have anything really good that they do for X, Y or Z?" But there's not like a library in the same way that you can actually search PBS.org or something like that. You know look for lesson plans and stuff like that.

24:09 S2: Yeah, which is something I would love to work with. And I think we're going to talk about, 'cause [methods prof] has in practicum. Like Social Studies meeting on Wednesday, we're going to talk about how we can more share resources. 'cause like Emily [24:22] ____ and Luke, who were also at my school teaching Social Studies, they have a bunch of sweet resources that I would like to use next year if I teach US History II. So, I think we're going to try to find out some way to, some way... Something we can create to share those. And I know Emily Tronose actually already started like a Google group that I'm a member of that have... Some people have posted unit plans and stuff, but it's like five people thats on it. So it's not, like you need a critical mass before it's useful. 

24:50 S1: Yeah, I know. That's the challenge is that you need really good resources to have people feel like they want to come to it and you need to get people to come it to have really good resources. So it's a chicken and egg kind of... 

25:01 S2: But I think if we get those 12 people on a Wednesday to commit to putting up all their resources... 

25:06 S1: Which 12? The... 

25:07 S2: The people in the history program. I think [methods prof] said there was 11 or 12 people that are going to be there tomorrow.

25:15 S1: Yeah. Which are basically all the people who are in T213, who are not. Like a bunch of people in T213 were from other places but there are 12 of you who were into practicum placements. Yeah, that makes sense. What, I mean as you look back at T213, what do you feel were the most useful, most valuable parts of that course for you?

25:39 S2: The literature is awesome and I still think that's one of [methods prof]'s greatest strengths; both of us sit in a class, and a teach [25:47] ____. And the readings are just phenomenal. Throughout college, I'm like a big dork, I like get so by and I think she is really well structured. Like I was, this morning, I was just looking back through the T213 when I'm working on my portfolio. So, I was... That's a huge benefit. Also [methods prof] had modeled a lot of Pedagogues to us, jig sawing, and think alouds, and that's where I saw... 'cause it was really just that and my mentor teacher were the only exposure I really had and plus when I go into other classes to observe, of different teaching strategies. So, [methods prof]'s use of modeling different Pedagogues was very useful, than the Meta pedagogues announces afterwards. 

[pause]

26:37 S2: And then other things that stick out from that, the guest speakers. You came in to speak right?

26:42 S1: I did, yeah, ask the author.

26:47 S2: I've been looking at student work protocol 'cause I've used that in the future. So it's good to get my... 

26:53 S1: Introduced to that. 

26:53 S2: Yeah. Let's see what else.

26:56 S1: Do you feel there were parts of the class or some of the TEP pro, I mean what parts of your sort of growth as a pre-service teacher do you feel haven't been adequately supported? What areas do you still feel you don't have enough resources around or didn't make enough progress on, or... 

27:12 S2: We should be in a classroom every single day, for this whole year. So, I was... I had two buddies in the step program at Stanford. And they're... Every morning for the whole year, they're in the classroom. And I just... I am dying for more classroom experience. Which I'm getting special Ed certified too. So, if after break, May 3rd or whatever, I'm starting my special education, 150 hours observation at CRS. So, I'm so excited to just see other teachers teach, and do other types of pedagogues. So, I'm really looking forward to that.

[pause]

27:54 S2: So, yeah, I think that's probably the big one. It's just seeing more of what's out there. I feel like I really know... I have a lot of different directions that I can pursue now to learn more. But I definitely know what I need to do to become better. It's this sort of overwhelming feeling, but, like, this morning I was reading like Fred Jones' book and is it Sapphire the last name of The Skilled Teacher or... Forget what the text is. But while I was looking at classroom climbing in management. And just reflecting on my experiences. Like I have all these resources that are helping me acquire and figure out what I'm going to do next year. So, I feel very well prepared in knowing what I can do to keep on learning, but still not having seen as much. I wish I could've just seen more diversity in teaching.

28:48 S1: Yeah. And have more time with that. Well there's lots of, I mean, it's a short year. Ultimately there's a there... There's a lot to pack in. So, I mean the way I... The way I'm sort of interpreting the story of your or the way I'm hearing the story of your teaching is, it sounds like there was... You were doing a lot of independent work to create lessons and then a lot of collaborative work to get feedback on how things were going. Was... Is that pattern something new for you, like when you were an undergrad, did you do a lot of collaborative work or collaborative assignments? Were you doing, in your course of study was there a lot of opportunity for that kind of stuff? Or is just something that you sort of is learning to be a kind of community of practice and that you developed over the course of this year? Does that make any sense.

29:43 S2: I think I understand the question. It's always been sort of independent for me, just figuring things out, talking about it. So after I've done the thinking, after I've done the readings, talking about it, I love. That's where I like my learning... Most of my learning happens. And I'd say that still like that transfer from other grad to here as well. But like I wasn't feeling like collaborating on lesson planning. It would have been like a big help to me. I was kind of resistant. My mentor teacher wanted M_________ and I to try to collaborate on the unit. And it was just, we weren't making like any progress, 'cause like we needed to sit down and think about it first. We both thought. So... We didn't do that and I still don't feel like that would be a huge help for me right now.

30:37 S1: Yeah. Yeah. Yeah. That's great.

30:43 S2: Did I answer your... I don't know if I answered your question.

30:45 S1: No. Yeah. I mean, the way I hear you answer your question is like, for you, the most useful part of collaboration is in having sounding boards to sort of talk through your experiences and reflect all them and look backwards on them. And that, that for you, that's where... I mean other people could say something like; "I can't begin to solve problems without talking to people about them and therefore, I need to collaborate like from the get going anything". Actually, I have a good friend who he went to some kind of training and I don't know, they were like putting together some sort of like mechanical puzzle or something like that. And had a page of directions for it. And some people immediately started playing with the puzzles. Some people immediately started reading directions and my friend like turned to the instructors. And it turns that; "How do I put these together?"

[chuckle]

31:42 S1: Well, it was just like her way of solving problems is to talk to people about like how you solve problems. And it sounds like for you like the way that sort of collaboration... What's best for you is that you work on a problem and then, as you're sort of getting like, as you've experienced that you can talk about it with other people and reflect on it and stuff like that, 9t sounds like that would sort of your ammo, coming in to program and like you kind of capped out ammo through the program, even conceivably when there are some other people who are like, "Hey, try this other thing." You're like that's not really like mentor teacher says; "Do this more or this way". And you're like that's not really my thing. This is really kind of more my thing. I mean, is that sound I mean... 

32:23 S2: Yeah, I tried that. But, yeah, I think you've accurately captured that.

32:28 S1: Yeah.

32:29 S2: Another thing I should say for support that when you're... 

32:31 S1: Yeah. Yeah.

32:32 S2:... Probably maybe think of, is on weekends. Pretty much every weekend, I got together a lot of people on the TEP program, usually social studies people. Just to go out for drinks or whatever have parties at people's houses. And that was also a great time to sort of talk about like crazy things students ever did and things you are struggling with, things about like resources would definitely come up on those conversations. Like good videos somebody used or a good resource, so I will just also include that as... 

33:03 S1: And that's really interesting to me, the idea like... It sounds like most people in the social studies TEP were sort of like involved in sort of a social, like you encounter most of your colleague socially. Even though, we'll say only a few of them join the Google group or whatever or participated actively in the Google groups. These encounters like aren't designed as like; "Hey, let's work together to solve these problems." But like you come and you sit down, you drink a little bit, and you're talking about stuff and then somebody says like; "Oh, I know how to sort of do this or do that". I mean, it actually suggest that like... It's just me a little bit that if, it may sounds like you're cohort did a really good job in sort of putting that together on your own. But it's something that's one way that the TEP program could really encourage people to get together socially, because actually like if you're teaching, and thinking about teaching like 14 hours a day, all your going to do is you go out and just talk more about teaching and so... 

33:58 S2: Yeah. No. I know it's another suggestion for TEP is sponsoring happy hours, every Friday. But it's also like even on our free time is like teaching. All we talk about is teaching. And I was like, "Man, I wish I had some of my college buddies from the swim team here so we can just talk about nothing". 

[laughter]

34:15 S2: It's just like get my mind out of teaching for just like 3 hours and drink and be merry and not think about teaching.

34:20 S1: Yeah. I think that gets easier over time. I mean I think like, as you... I don't know. I may actually think about teaching and learning all the time but I also consider to be like; "Okay, time for job talk over." And actually our doctoral cohort gets better that over time too for three years but... 

34:38 S2: Yeah. We're getting better out of two, I would say.

34:39 S2: Yeah.

34:39 S1: Not the years over. I bet you can talk about job searching instead.

34:44 S2: Not really. [34:44] ____ what you're doing.

34:47 S1: Cool. Let me just see, sort of a list of question that I was thinking about.

[pause]

35:01 S1: No, I think we pretty much cover it. That's really helpful to sort of get your perspectives and get your sense of kind of how the program has worked for you and what kinds of, what things you've done and how you interact with other people and things like that. Are there other short things that were either hanging in the back of your mind or are there questions that I should have asked or questions that you have for me?

35:19 S2: No, I mean I think that... Yeah, you generally, I'm happy with this program.

35:25 S1: Yeah.

35:25 S2: I feel like, I've learned more in this past year than any other time in my life. 

35:31 S1: Thats great. 

35:31 S2: Yeah, it's awesome. And I feel prepared to have my own classroom next year, which I wasn't even feeling like a month ago. So I feel like... 

35:38 S1: You turned the corner.

35:39 S2: Absolutely yeah. Like the last week of teaching was great and... 

35:43 S1: Yeah. That's really good. Thats what you're for here. What did you... 
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